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Introduction 

Community Learning Center Community Engagement Project 

Several years ago, community leaders came together to explore a Community 
Learning Center (CLC) approach in the Ashtabula Area City School (AACS)      
district as a means of enhancing student performance as well as creating a platform 
for life-long learning and success.  Typically, a CLC uses the school and/or its      
facilities as a hub to connect the community and the school.  (SEE Figure 1)  Within 
this hub social, health, education, recreational and enrichment activities, support 
services, and programs can be offered.  These are designed to be accessible not only 
by students and their families, but also by the community at large.  In such models 
the school is seen as an anchor that provides stability.   

Over the past year and a half, several visits were conducted to communities and 
school districts that have implemented such models.   The purpose of the visits was 
to determine if a CLC would be a viable approach for the area as a means to pro-
vide all students  the opportunity to do well.  It became very clear  that what the 
CLC looks like varies greatly based on the specific community wants and needs. 
How and what will help families can only truly be determined by asking.  The CLC 
Community Engagement Project was launched to identify the needs, wants, and 
values of the citizens in the Ashtabula area. 

 

 

 

The CLC Community Engagement 
Project began by engaging stake-
holders (i.e., parents, students, res-
idents, businesses, organizations, 
and those with an affiliation to the 
area in general) in a conversation.  
The conversations focused on 
three basic things: 1. identifying 
what support services and pro-
grams they need, want, and value, 
2. determining the  extent they 
would use such services if they 
were available within the 
school(s), and, 3. gathering ideas 
for strengthening the ties between 
the community and the schools.  

Purpose 

Figure 1.  Community Learning Center model 
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Community Learning Center Community Engagement Project 

In short,   the aim was to determine if there was support for a community learning 
center, and if so, what it should include, and how can it be most successful . 
 
The input gathered will help to create a system for providing and connecting     
support services around the families/students ensuring that young people and 
adults have a greater chance to do well.  This would be a system that leverages 
community partner support to address the non-academic barriers to student 
achievement in a thorough and cost-effective manner .  Such support is referred to 
as “wrap around services” and can be coordinated through a CLC.  Such a system 
will align with current educational “Whole Child” philosophies that look at the 
link between education and health.  The Association for Supervision and            
Curriculum Development 
(ASCD; Commission on The 
Whole Child, 2007) started the 
movement to address the     
question: “How do we equip   
today’s students with 21st-
century skills necessary for    
success? ASCD proposes a whole
-child approach to provide the 
foundation for success in school, 
the workplace, the community, 
and life.” 1   (SEE Figure 2) 
 
Research from communities who 
have established the CLC model 
shows that it can only be        
successful if the individuals who 
will be impacted are involved in 
the development of the Center.  
Just as with any investment,    
accurately expressing the need 
and demand for something is 
crucial to gaining the support 
necessary from all stakeholders.  
The process for the Community 
Engagement Project was           
designed to explore and            
understand the needs, wants, 
and values of the community.  
 

1. https://www.sagepub.com/sites/default/files/upm-binaries/34869_Kochhar_Bryant__Effective_Collaboration_for_Educating_the_Whole_Child_Ch1.pdf     

“The Whole School, Whole Community, Whole Child 
(WSCC) model combines and builds on elements of the     
traditional coordinated school health approach and the 
whole child framework by 
 Responding to the call for greater alignment, integration, 

and collaboration between education and health to       
improve each child's cognitive, physical, social, and    
emotional development. 

 Incorporating the components of a coordinated school 
health program around the tenets of a whole child         
approach to education. 

 Providing a framework to address the symbiotic relation-
ship between learning and health.” 

http://www.ascd.org/programs/learning-and-health/wscc-model.aspx 
 

While learning basic academics is important, many educators 
are starting to realize that ignoring the personal aspects of 
students—cognitive, physical, emotional, and intellectual 
development—can impact their success in school. The        
approach of fostering these qualities in children is called    
educating the Whole Child. 
 

Whole Child education means “ensuring each child, in each 
school, in each community is healthy, safe, engaged,           
supported, and challenged.” 
 

The idea is that by nurturing a child’s comprehensive needs, 
they will be better prepared for “the challenges and              
opportunities of today and tomorrow.” 
 

ASCD believes that fostering the Whole Child is a               
collaboration between parents, students, families, schools, 
and communities. 
https://www.learningliftoff.com/the-whole-child-well-rounded-approach
-to-education/ 

Figure 2.  Whole Child model 
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Community Learning Center Community Engagement Project 

The project will enable stakeholders to identify and describe local conditions, 
needs, untapped opportunities, and gaps in services. 
 
The goals of the project were: to determine the community’s interest in the           
development of a CLC, to define service options that could be offered in the CLC, 
and to identify ways the ties between the community and the school could be 
strengthened.  
 
The CLC Advisory Group (with representatives from Ashtabula County            
Community Action Agency, Community Counseling Center, and the Ashtabula  
Area City Schools [AACS]) is working to define a long-term vision where the 
school serves as a community hub, which could provide educational, recreational, 
cultural, health and social services.  This CLC Community Engagement Project is a 
vital first step in a major commitment to truly transform the system and reposition 
the school as an anchor for successful lifelong learning.  The CLC proposes rallying 
community resources within the school system to aid the growth and development 
of students and families in a manner that is complimentary to the academic vision.  
 

 
 
 

The AACS district encompasses 
Ashtabula City, and parts of the 
surrounding townships of 
Ashtabula and Saybrook.2    
(SEE Figure 3) The school         
district has experienced a      
population decline from 2000-
2010 of -7.3%.3 
  
There are 8 public schools   
managed by Ashtabula Area 
City School District serving 
3,639 students in Ashtabula, 
OH. Minority enrollment is 35% 
of the student body (majority 
Hispanic), which is more than        
the Ohio state average of 28%; 55% are female and 45% male4, and 100% of children 
are classified as economically disadvantaged.5 

NOTE* According to enrollment data issued February 2018 the current number of students is 3,430.6 

Environment 

2. https://www.maptechnica.com/school-district-map/OH/Ashtabula+Area+City+School+District/unsd/3904351 
3. http://proximityone.com/sd0010.htm 
4. https://www.publicschoolreview.com/ohio/ashtabula-area-city/3904351-school-district 
5. http://bireports.education.ohio.gov/PublicDW/asp/Main.aspx.  
6. https://www.boarddocs.com/oh/aascoh/Board.nsf/files/AW3LAB5594F8/$file/Ashtabula%20Area%20-%20Enrollment%20Tracker%201.2018.pdf  

Figure 3.  Ashtabula Area City School District Map 
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Factors of Influence 

Community Learning Center Community Engagement Project 

There are many outside factors that impact a student’s ability to come to school 
“ready-to-learn”. Despite working very hard, many Ashtabula area families are 
struggling to make ends meet and have some significant basic needs that go unmet, 
needs that might be addressed through a CLC.  This is evident through the          
statistics being reported regularly through county service agencies.  The Cleveland 
Plain Dealer ranked Ashtabula 10th highest for the percent of children living in   
poverty in a ranking of child poverty rates for Ohio Cities. The ranking published 
in Cleveland.com shows Ashtabula’s child poverty rate as 48.5% for 2012-2016, up 
from 45.8% for 2007-2011, nearly half of all children living in the city.7 
 
There is research based on a Family Economic Stress (FES) model8 that suggests 
“that economic hardship (e.g., low income, negative financial events) increases the 
likelihood of economic pressure in families, including unmet material needs,        
unpaid debts, or difficult cutbacks.” Further “empirical support for the FES model 
has shown that financial pressure experienced in families is significantly associated 
with negative outcomes in children and adolescents.”  These negative outcomes  
include the following: socioemotional problems, teenage pregnancy, problem       
behavior, and lower school achievement presence.9   The research further suggests 
that students from low income backgrounds are more likely to experience 
“behavioral problems and problems in reading recognition”10 by middle school.  

 
Research by the American 
Psychological Association 
also demonstrates the link 
between socioeconomic   
status and academic skill 
development.  “Low literacy 
environments and chronic 
stress negatively affect a 
child’s pre-academic 
skills.”11   (SEE Figure 4)       
Initial data gathered from 
AACS school staff, nurses, 

and administrators indicated that student’s educational performance is often      
obstructed by their unmet basic needs. Students frequently did not have easy      
access to vision care, dental care, mental health care, and basic nutrition. Even  

Purpose 

“Low literacy environments and chronic stress negatively affect 
a child’s preacademic skills.”   

 “Education & Socioeconomic Status.” Public Interest Directorate.       
 American Psychological Association, 2014. Web. 4 Jun. 2014.  

 
Chronic stress associated with living in poverty has been shown 
to adversely affect children’s concentration and memory which 
may impact their ability to learn.  

 http://www.apa.org/pi/families/poverty.aspx                                                                         
 Effects of Poverty, Hunger and Homelessness on Children and Youth 

7. cleveland.com/datacentral analysis of U.S. Census Bureau's American Community Survey  
8. Conger et al., 1992; Conger et al., 1994 
9. Brody et al., 1994; Gutman, McLoyd, & Tokoyawa, 2005; McLeod & Shanahan, 1993; Mistry, Vandewater, Huston, & McLoyd, 2002; Nievar & Luster,   
2006; Sameroff, Seifer, Baldwin, & Baldwin, 1993; Sampson & Laub, 1994; Taylor, Seaton, Dominguez, & Rodriguez, 2004  
10.  Nievar & Luster, 2006  
11. “Education & Socioeconomic Status.” Public Interest Directorate. American Psychological Association, 2014. Web. 4 Jun. 2014. publications/
education.aspx  

Figure 4.  Chronic Stress Impacts 
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Data Analysis Factors 

Community Learning Center Community Engagement Project 

when these things were available in some capacity, additional limitations such as 
inadequate access to transportation and lack of local service providers made them 
unable to have their needs met.  “Research indicates that children from low-SES* 
households and communities develop academic skills slower than children from 
higher SES groups.12   For instance, low SES in childhood is related to poor          
cognitive development, language, memory, socioemotional processing, and         
consequently poor income and health in adulthood.”13 

NOTE* SES– Socioeconomic Status 
 
 
 
In order to assure that the data accurately represented all respondents, the CLC 
Advisory Group looked at comparisons of select demographic factors.  The first 
factor was to determine if household income impacted the answers given by         
respondents.  We organized the data based on two separate income categories to 
address concerns and questions identified within focus group discussions.  Focus 
group participants expressed concerns about how people from different income 
groups may have substantially different desires, wants, and needs with regards to a 
Community Learning Center.  Initially, the CLC Advisory Group analysis looked at 
a comparison between respondents with income at or below the poverty level and 
those above the poverty level. (SEE Appendix A)  Demographic data for Ashtabula 
City (SEE Appendix B) further reflects the income status of area households.  
 
However, the CLC Advisory Group considered an alternate comparison measure, 
the Asset Limited, Income Constrained, Employed (ALICE)® 14 rating, as a better 
reflection of the economic situations of Ashtabula City households. The ALICE 
Project provides a framework, language, and tools to measure and understand the 
struggles of the growing number of households in our communities that do not 
earn enough to afford basic necessities, a population called ALICE. The “ALICE 
Threshold” reflects households that “earn above the federal poverty level, but do 
not earn enough to afford a bare-bones household budget of housing, child care, 
food, transportation, and health care. The United Way ALICE Reports use new 
measures to provide a more accurate picture of financial insecurity at the state, 
county, and municipal level.”15 
 
In 2015, the % ALICE and Poverty for Ashtabula Township (which includes 
Ashtabula City) was 66% of 8,394 households and 43% of 4,194 households for 
Saybrook Township.16  (SEE Appendix C)  The income question in the survey tool did 
not specifically offer a corresponding category selection for the ALICE threshold 

Purpose 

12. Morgan, Farkas, Hillemeier, & Maczuga, 2009  
13. http://www.apa.org/pi/ses/resources/publications/education.aspx 
14. ALICE is a project of United Ways in Connecticut, Florida, Hawai‘i, Idaho, Indiana, Iowa, Louisiana, Maryland, Michigan, New Jersey, New York, Ohio, 
Oregon, Pennsylvania, Texas, Virginia, Washington, and Wisconsin 
15. https://www.unitedwayalice.org/home 
16.  http://ouw.org/wp-content/uploads/2017/09/Ashtabula.pdf   
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Community Learning Center Community Engagement Project 

break out, $60,000 for a family of four (4).  (SEE Figure 5)  The category in the     
survey tool that included the $60,000 ALICE Threshold was the category  selection 
for the income range $50,000- $74,999.   The selections below this range              
($0-$49,999) were settled upon for use as it is closer to the ALICE measure than 
including the entire $50,000-$74,999 selection.  (SEE Appendix D-Survey Tool,     
Question 23) The various questions are therefore reported to identify the results 
based on households with income below $50,000 and those at or above $50,000.  

 
 
Additionally, in order to further determine the support presented in the survey was 
representative of all respondents, the CLC Advisory Group sought to review what 
affect the presence or absence of children in the household had on the answers   
given by respondents.  Some questions are therefore sorted to identify the results 
based on households with children and households without children, as well as by 
households with income below $50,000 and those at or above $50,000.  
 
For the most part, the results are presented to report the support services and   
programs that all respondents need, want, and value, and ways all respondents    
offer to strengthen the ties between the community and the schools, as identified 
through the survey. The differences are noted where relevant. 

Purpose 

Figure 5.  ALICE Survival Budget 
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Process 

Community Learning Center Community Engagement Project 

A “Community Engagement” process was selected as the method to obtain the 
community input.  A community engagement process seeks “public participation” 
from those who have some stake in a particular project, program, or issue, with the 
outcome of creating better and more durable solutions and decisions based on that 
feedback.  The Center for Disease Control (CDC) defines community engagement 
as “the process of working collaboratively with and through groups of people      
affiliated by geographic proximity, special interest, or similar situations to address 
issues affecting the wellbeing of those people.” 17  

 

For this project we wanted to “engage” people to determine three basic things:       
1. identify what support services and programs they need, want, and value,              
2. determine to what extent they would use such services if they were available 
within the school, and, 3. gather ideas for strengthening the ties between the     
community and the schools.   
 
“Community” in this project was defined as “anyone who lives, works, visits, or 
plays” within the geography of the Ashtabula Area City School district. The stake-
holder group was intentionally created to be quite broad in order to encourage    
input from anyone with a vested interest in the success of our area. 
 
A series of engagement activities occurred from 
May through September 2017.  Engagement 
events were held in a variety of places including 
community events, summer food meal sites, 
produce give-aways, libraries, sporting events 
and parks.  (SEE Figure 6)  Presentations were 
made during group meetings, several CLC     
Advisory Group members went door-to-door, 
and two special public meetings were            
conducted.  (SEE Appendix E). 
 
The main tool utilized to gather the input was a 
fifteen (15) question survey that included nine 
(9) optional demographic questions targeted to 
adults of the household.  The survey used a mix 
of question types such as ranking, prioritizing, 
multiple choice, and open comment questions 
these questions asked the respondent’s opinion regarding what services they felt 
should be provided and how likely they or their child would be to use them.  The 

Purpose 

17. https://www.atsdr.cdc.gov/communityengagement/pce_what.html 
 

Figure 6. Example of Engagement– Survey via tablet 
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Data Analysis Factors 

Community Learning Center Community Engagement Project 

CLC Advisory Group reviewed survey tools used in other communities as a base.  
The questions were designed to obtain results that would be reflective of what the     
entire community needs, wants, and values.  

 
The survey link was publicized and distributed     
widely encouraging individuals to take the survey 
online.  At the various engagement locations,            
respondents were offered the option to directly take 
the survey on a computer tablet or complete a paper 
copy of the survey.  Individuals taking the survey     
remained anonymous and only the aggregate of the 
data is provided.  (SEE Figure 7)   
 
In an attempt to encourage completeness and collect 
the most data possible, most questions in the online 
version required an answer before the survey could be 
submitted.  Rather than have multiple versions of the 
survey to address different audiences, the CLC        
Advisory Group elected to utilize one main survey 
tool with all adult participants.  As such, all ages, all 

household types, all family sizes, and those from all income levels were recruited to 
provide input.  Therefore, throughout the survey “Does Not Apply” was provided 
as an option.  This provided stakeholders with an option to answer a question that 
was not applicable to their situation and continue on with the survey.  Since the 
CLC is designed to serve the entire community, it was important to also provide an 
opportunity for individuals with no school-age children to provide input.  Almost 
half, 47%, of the respondents were “a parent or family member of an Ashtabula Ar-
ea City School student”.   The rest represented various stakeholders, with no chil-
dren attending the schools, who took the time to provide their feedback.  
 
The Project also surveyed AACS students in grades 4-8.  These students used a 
twelve (12) question survey tool (SEE Appendix F) which they took via Chromebook 
during one of their class periods during September 2017.   
 
Finally, to obtain feedback in a more focused manner, a set of five (5) key questions 
were used to facilitate discussion with community groups.  During these sessions 
individuals provided answers in their own words via cards or flipchart sheets. 
 
The survey portion was concluded at the end of September 2017.  Collation and 
analysis of the data and feedback was completed from October 2017 through early 
January 2018, resulting in the information presented in this report. 

Purpose Figure 7.  Example of Engagement– Sport event  
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Who Took The Survey? 

Community Learning Center Community Engagement Project 

There were 663 total respondents; the following information further identifies the 
demographic characteristics of the survey respondents.  As represented in the 
graphs that follow, 3/4 of respondents were female, and 19% of the respondents 
represented minority populations. The age characteristics seem to indicate the 
number of respondents who were likely parents and families including a little over 
half, 52%, ages 22-45 years.  (SEE Figure 8)       
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Purpose 

Figure 8. Gender, Race & Ethnicity, and Age Demographics 

Figure 9. Family Type and Family Size Demographics 

9 



 

Strong Foundations, Successful Futures February 2018 

Community Learning Center Community Engagement Project 

Close to half of respondents were married; followed by single adults (with no   
children) and single parents. Approximately 1/4 of the families were two (2) and 
four (4) person households, and 1/5 were three (3) person households. (SEE          
Figure 9)       

 
 
The percentages show fairly even distribution of household income of the             
respondents.  Of those with children attending school- largest percentage were  
respondents with children attending grades K-6 then High School.  (SEE Figure 10) 
(SEE Appendix G) 
 

 
 
 

 
This Report is formatted as follows:                     
discussion of the data from all sources,             
followed by considerations, and concluding 
with a summary.   In discussion of the data the question is presented accompanied 
by supporting graphs.  In the graphs color-coded circles highlight the responses: 
red circles indicate responses common to both groups, blue circles indicate          
responses from households with income at or above $50,000 per year, and the   
purple circles indicate responses from households with income under $50,000 per 
year. 

Report Format 

Figure 10. Household Income and Grade Children Will Enter  Demographics 

Highlights Items Common to Both Groups 

Highlights Items for households with income at or above 

$50,000 per year 

Highlights items for households with income under 

$50,000 per year 
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Support Services and Programs to Help                         
Students, Families, and the Community  

One of the basic things the survey set out to determine was what support services 
or programs should be included if a Community Learning Center (CLC) was       
developed.  In other words, if we do this what should it look like?  In various    
questions, respondents were given a list of potential services or programs, and they 
were asked to provide input on “if” and “how likely” they or their child would be to 
use them.  These represented services that could be provided in a CLC to meet the 
needs of students and families, as well as all citizens, of the district. 
 
Based on the data, we conclude there are a variety of services that would be used 
by respondents and/or their children if they were offered within the school. We 
use the school location since the models we studied based a CLC within the school 
facility.  
 
The following section highlights the support services and programs people would 
like, and explores barriers and challenges that may be present to provide them.  
The data was sorted by respondents whose annual income levels were below 
$50,000 and respondents whose income levels were at or above $50,000.  
 
Respondents were asked: “If any of the following extra programs/services were   
offered in the schools, would you or your child use them?” They were provided the 
following choices: Tutoring, Youth Sports, Cultural Enrichment Activities- Arts and Music 
Programs, Gardening, Food Boxes For The Weekend, Afterschool Activities, Before School         
Activities, Clothing Bank, and Summer Recreation. (SEE Appendix D-Survey Tool,                
Question 5)  
 
When all the survey responses were assessed, the top three (3) programs/services 
common to all households were Tutoring, Youth Sports, and Afterschool Activities.  
There was a slight variation for the fourth choice, for households with income at or 
above $50,000 a year the Cultural Enrichment (Arts & Music) was rated next 
highest; for households with income below $50,000 a year the Summer Recreation 
was rated next highest. (SEE Figure 11)  
 
There was a slightly higher likelihood that those in the lesser income group would 
use the services. The biggest differences represented were for the choices of Food 
Boxes For The Weekend and Clothing Bank, those whose household income was 
below $50,000 a year reported they were twice as likely to use these services than 
their higher income counterparts.  

Purpose 
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Community Learning Center Community Engagement Project 

 
 
Respondents were given another series of services related to health and were 
asked: “If any of the following services were offered within the schools, would you 
and/or your child use them?” They were provided the following choices: Be able to get 
an annual physical checkup by a doctor/ physician’s assistant/nurse practitioner, Be able to get 
regular healthcare from a doctor/physician’s assistant/nurse practitioner for common illnesses, Be 
able to get regular dental care, Be able to have eyes checked, Be able to get glasses if needed, Be able 
to get mental health counseling, Be able to get substance abuse/addiction counseling/services. 
(SEE Appendix D-Survey Tool, Question 6) 
 
When all the survey responses  were assessed, the top three (3) programs/services 
common to all households were: Vision checks, Ability to get glasses, and Ability 
to get mental health counseling. There are differences between the income groups  
 

Purpose 

*Tutoring 
Youth 
Sports 

Cultural 
Enrichment 

(art & music) 
*Gardening 

*Food 
boxes for 

the 
weekend 

After 
school 

activities 

*Before 
school 

activities 

*Clothing 
Bank 

*Summer 
recreation 

1.6019 1.5274 1.468 1.0718 1.2462 1.5673 1.0308 1.1633 1.5094 

1.4663 1.6398 1.5077 0.8101 0.6573 1.4565 0.7931 0.5674 1.2458 

 
Figure 11. Extra Programs and Services 
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Community Learning Center Community Engagement Project 

based on the ranking of these top three programs/services as described in the      
following paragraphs.  
 
Households whose annual income was above $50,000 a year ranked the ability to 
get mental health counseling the highest.  Next were vision checks, followed  
closely by the ability to get glasses.  Access to Substance abuse/addiction         
counseling/services was the fourth highest ranked item for this income group. 
 
Households whose annual income was below $50,000 a year reported the vision 
checks, followed closely by the ability to get glasses, as their top priority.  Next in 
the ranking was the ability to get mental health counseling. The ability to get     
regular dental care was the fourth highest ranked item for this income group.  
(SEE Figure 12) 

 
 

Purpose 

Figure 12. Health Related Programs and Services 
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Community Learning Center Community Engagement Project 

The CLC Advisory Group wanted to determine if the responses would change 
based on the absence or presence of children in the home.   There were basically no 
differences to report based on this metric.  Households with no children in the 
home and households with children in the home reported that they would use the 
same services, were they provided: Vision checks (followed by the ability to get 
glasses), mental health counseling, regular dental care, and the ability to get an   
annual physical.  The exception noted by households with children in the home 
placed the ability to get an annual physical as a higher priority than regular dental 
care.  (SEE Figure 13) 

 
As noted earlier, a community learning center would provide support services and 
programs to not only the students, but to their families and community members.  
These included educational and enrichment activities.  Respondents were asked 
the following: “If any of the following services specifically for adults were located 
within the schools, would you use them?” They were provided the following 

Purpose 

Figure 13. Health Related Programs and Services– Households With Children 
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Annual 
physical 

Regular 
healthcare 

Regular 
dental 
care 

Eyes 
checked 

Glasses 
Mental 
health 

counseling 

Substance 
abuse 

counseling 

50.1 49.6 50.4 59.4 56.5 52.5 46.4 

53.3 48 52 64.2 62.6 59.5 47 
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Community Learning Center Community Engagement Project 

choices: Exercise classes, Nutrition classes, Job Training, Opportunity to take a class with your 
child, Gardening, Language classes, GED classes, Resource office (to provide referrals and make 
connections to programs that offer assistance), and Meeting space.  (SEE Appendix D-Survey 
Tool, Question 11) The intent of this question was to determine what services were 
relevant to parents, grandparents, and other citizens in the community.  
 
All respondents ranked Opportunity to take a class with your child as one of their 
top three choices, and all shared an interest in Exercise classes and Nutrition    
classes. For the households with income below $50,000 a year, a Resource office 
ranked highly.  Households whose income was at or above $50,000 a year ranked 
language classes more highly.  Other notable differences: respondents whose        
income fell in the under $50,000 a year group were twice as likely to use job    
training; and almost half, 45%, identified an interest in GED classes at a rate of 
three times more than their higher income counterparts.  (SEE Figure 14) 
 

Purpose 

Excersize 
class 

Nutrition 
Class 

Job 
Training 

Class 
with 
child 

Gardening 
Language 

Classes 
GED 

Classes 
Resource 

office 
Meeting 

Space 

81.5 71.9 68.9 86.1 60.4 70.5 45.1 73.8 66.9 

75.6 67.3 35 81.7 50.7 60.3 14.7 40.2 52.5 

 
Figure 14. Adult Programs and Services 
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In addition to finding out what support services or programs the community 
needs, wants, and values, the CLC Advisory Group also sought to find out barriers 
that make it difficult for students, families, and the community to access them.   
 
Respondents were asked: “How often do the following keep you from being         
involved with the school?”  They were provided the following choices: Access to 
childcare, Transportation, Work obligations, Program or event doesn’t interest me, Events are 
scheduled when I cannot attend, Attitude of other parents, and School Administration. (SEE             
Appendix D-Survey Tool, Question 7) 

 
When all the survey responses  were assessed, the top three (3) barriers to            
involvement common to all are: Access to childcare, Work obligations, and             
Inconvenient scheduling of events.  (SEE Figure 15) 

Purpose 

*Access 
to 

childcare 
*Transportation 

Work 
Obligation 

*Program 
doesn't 
interest 

me 

Events are 
scheduled 

when I cannot 
attend 

*Attitude 
of other 
parents 

*School 
administration 

2.5100 1.5106 2.0576 1.3353 1.8272 1.1397 1.0966 

1.9811 .4503 2.0930 1.0875 1.8256 1.0247 .6235 

 Figure 15. Barriers to Involvement 
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Though households whose annual income was below $50,000 a year, reported the 
same reasons, access to childcare was cited more often as keeping them from being 
involved than their higher income counterparts.  There were significant differences 
with regard to how often items affected involvement, for households whose annual 
income was below $50,000 a year, transportation was more than three (3) times as 
likely to keep them from being involved with the school than for those households 
with incomes at or above $50,000 a year. 
 
However, it is important to note that there were definitive rankings of “4-always”, 
“3 -usually”, “2-occasionally”, “1-rarely”, and “0-never”, and for most the rankings 
show it effected involvement only “occasionally” or less. 
 
Respondents were asked: “How much of a challenge are the following things for 
your family”.  They were provided the following choices: Providing a quiet area for 
studying and doing homework, Transportation to school, Having safe, affordable housing/ 

Purpose 

Figure 16.  Challenges for Families 
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shelter, Keeping your utilities on, Finding someone to watch your child, Getting a job, Keeping a 
job, Substance abuse counseling, Managing money, Paying for healthcare (doctor, dentist, eye doc-
tor, prescriptions), and Managing my child’s behavior. (SEE Appendix D-Survey Tool,          
Question 10)  
 
When all the survey responses  were assessed, the same challenges were present: 
Paying for healthcare, Finding someone to watch their child, Managing their 
child’s behavior, and Managing money. Households whose annual income was at or 
above $50,000 a year listed paying for healthcare as their most frequent challenge. 
Households whose annual income was below $50,000 a year reported that the   
biggest challenges were finding someone to watch their child and managing their 
child’s behavior.  To the extent that the challenges were common to both income 
groups, they are more frequently a challenge for the respondents in lesser income 
households.  (SEE Figure 16) 

 
One of the other basic things the survey set out to determine was ways in which 
the ties between the community and the school could be strengthened.   To help 
identify how to foster that relationship the survey asked, “How can the school and 
families work together more closely to provide the best educational opportunities 
to students and families of the district?”  Respondents were asked to mark all that 
apply and were given the following choices: Invite me to school events, Make me aware of 
important information and news about the school, Offer ways for me to participate in making deci-
sions that affect the school community, Contact me to talk about my child’s progress, Develop par-
ent groups to support each other, Give ideas about how to help my child with their homework, Give 
positive ideas and ways to manage my child’s behavior, Offer ways for parents to improve their 
skills/education.  This question also provided an option for respondents to list “other” 
choices.  (SEE Appendix D-Survey Tool, Question 12)  This question was sorted in two 
ways, first by respondent’s annual income levels below and at or above $50,000 a 
year, and second, by those respondents by income level with and without children 
in the home. 
 
All respondents indicated they would like Opportunities to be part of the decision 
making process and supported the Development of parent groups to support one 
another.  When looking only at the income levels, households with income at or 
above $50,000 a year listed Having someone contact them about their child’s 

Purpose 

Strengthening Ties Between the Community 
and the Schools 
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progress as their next choice.  Households with income below $50,000 per year 
listed Ideas and ways to manage their child’s behavior as their next choice.  This 
corresponds to what this group stated was the greater challenge:  Finding someone 
to watch their child and Managing their child’s behavior as identified in the        
previous question.  (SEE Figure 17) 

 
When we look at the income level and the presence or absence of children in the 
home, there were some significant changes.  When there were children in the 
household those with income at or above $50,000 per year ranked the items         
Develop support groups and Give ideas about how to help my child with their 
homework, higher than their lesser income counterparts.  (SEE Figure 18) 

Purpose 

Figure 17.  Ways School(s) and Families Can Work More Closely Together– Income Comparison 
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We noted in the Process section that various types of questions were used.  The          
following paragraphs report the results of the narrative questions that allowed   
respondents to offer answers in their own words. 
 
Respondents were asked, “What is the school doing now that works to support 
student/family success?” This question was developed in order to identify thematic 
elements that the community viewed as working well and to understand ways in 
which services or areas a Community Learning Center could duplicate or expand 
based on what was already being provided. 
 
Around 250 people commented in this section. From these comments the following 
themes were identified: Communication, School Staff, School Events 
(Opportunities for Parent Involvement), School Services, Agencies in Schools, and 
Other.  

Narrative Comments 

Purpose 

Figure 18.  Ways School(s) and Families Can Work More Closely Together– Income Comparison With Children 
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 35% reported that they felt the school communicated well with their families. 
Automated calls, classroom communication apps, e-mails, and parent/teacher 
conferences were the most frequently identified methods in which the school 
was effectively communicating.  

 
 5% reported that school staff was a factor that has worked to support             

student/family success. Specifically, teachers, principals, and the                        
Superintendent were identified. 

 
 8% of comments noted that school events had contributed to support student 

and family success. Events such as family nights, open houses, movie night, and 
the Parent/Teacher organizations, were noted. 

 
 23.5% reported that services the school provided worked to support students 

and families. The following were frequently noted for this section: teaching, 
meals, transportation, therapy services, tutoring services, special education    
services, and sports. 

 
 8% reported that outside agencies currently available within the schools were 

supportive for them. Agencies that were frequently noted included the            
following: After School Discovery, Community Counseling services, and the 
weekend food program. 

 
 14% provided other related comments. Within this remaining area, some         

respondents reported that more could be done to support students and families.  
Others were unsure what else could be done, or that they felt enough was being 
done.  There were some one-word responses in which meaning could not be     
derived, such as, “kindness”.  

 
Respondents were then asked to share additional comments if they so desired. 
Feedback provided will be used to generate deeper discussion on ideas about how 
to expand the community’s needs. Feedback was also provided within this section 
with regards to the survey itself and will assist in the future development of    
methods in which information can best be adequately acquired.  

Purpose 
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The student survey was administered to students in grades four (4) through      
eight (8), in Erie Intermediate, Superior Intermediate, and Lakeside Junior High 
School. It was developed and administered to ensure that student perspectives 
were taken into account when considering the school community at large.          
Students used their Chromebooks and access to computer labs to complete the 
survey on SurveyMonkey during school hours. 711 students responded to  twelve 
(12) questions, which were used to help identify some basic needs and values.  
 
 93% of students reported that they felt safe at school. 
 
 72% reported that they like coming to school. 
 
 When given a list of choices for extracurricular activities, the following           

activities were ranked as the top 3: Be on a sports team, learn how to draw and 
paint, and learn how to play an instrument. 

 
 61% students reported they needed more sleep at night. 
 
 10% of students reported having a toothache. 
 
 34% reported they had trouble seeing. 
 
 94% reported that they had a doctor and 76% reported seeing their doctor      

annually. 
 
 7% reported not having enough food on the weekends. 
 
 27% reported wanting to have someone to talk about their feelings and worries. 
 
 61% reported that they thought there should be more activities in the summer. 
 

 
 
 

 
As noted in the Process section, a set of five (5) key questions were used for          
discussion with community groups.  The questions were: 1. How can we     
strengthen the ties between the community and the schools, 2. What is the school 

Student Survey 

Purpose 

Key Questions 
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doing now that works, 3. If the schools were functioning at the absolute highest 
level what services would students be receiving, 4. How can the school system   
better address generational poverty and unemployment, and 5. How important do 
you think physical health is in a student ultimately achieving success? 
 
Just as with the Narrative Comment questions from the survey, there were many 
comments to review and common themes from respondents were identified.  (SEE 
Figure 19) 

 
 
 
 
 

The process for the Community Engagement Project was designed to explore and 
understand the needs, wants, and values.  The following paragraphs report on the 
questions that address what the respondent’s value. 
 
The respondents were asked to: “Rank the following in order of importance (1-7) 
for measuring a school’s success.”  They were provided the following choices:      
Students regularly attend school, Students get passing grades on report cards, Students score well 
on required tests, Students are happy to learn, Students graduate, Students are able to get a job, 
and Students go to college.  (SEE Appendix D-Survey Tool, Question 2) The results are 
shown with higher values indicating higher importance.   

Purpose 

Values 

Figure 19.  5 Key Questions– Common Themes 
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When all the survey responses  were assessed, Attendance, Graduation, and How 
happy students are to learn were most important overall.  For the most part, there 
were no significant differences between the importance of these items across the 
household income groups.  Group differences were found with Graduation, listed 
as more important for households whose income was at or above $50,000 a year, 
while Testing well was rated as more important to those households whose         
income was below $50,000 a year.  (SEE Figure 20) 
 
The respondents were asked to rank: “How important is it to you for the school to 
do the following?”  They were provided with the following choices: Provide referrals 
and connections to assistance for household needs (utility assistance, housing, transportation, 
etc.), Provide referrals for basic needs (clothing, food, personal hygiene products, health services, 
etc.), Provide meals during the school day, Prepare students to be good citizens, and Provide a safe, 
welcoming environment. (SEE Appendix D-Survey Tool, Question 1)  Provide a safe,      
welcoming environment was ranked most important by the most respondents. 
(SEE Figure 21) 
 
 

Purpose Figure 20. Importance as a Measure of School Success 
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The survey asked respondents to mark all that apply in reply to: “I have the          
following in my household.”  They were provided the following choices:              
Computer/laptop, I-pad/Tablet, Smart phone, Internet access, Home phone, and Books. (SEE    
Appendix D-Survey Tool, Question 22) 
 
With the exception of a home phone, which was marked as the least prevalent 
item for all households, the households with income at or above $50,000 per year 
were twice as likely to have all of the items. The intent of this question was to     
determine what percentage of households have access to the listed items which can 
be used as learning and communication tools.  (SEE Figure 22) 
 

Purpose Figure 21. Most Important for the School To Do 
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Through the analysis of the data it was evident that there were some survey design 
factors that may have influenced the survey data.  Such factors include: offering too 
many choices which made it difficult for any one choice to emerge as most       
prominent; including the option to select “maybe” which cannot conclusively be 
counted as support; seeking to address two different variables within the same 
question; and asking for complex degrees of support or frequency within a          
prioritized choice of options.  We realized that for some questions not all              
respondents would interpret the questions in the same and more clarity was    
needed.  It is possible that some respondents who did not have school-age children 
of their own in the schools, but who did have family members within the schools 
(i.e. grandchildren, nieces, nephews), answered some questions based on personal 
point of view and some based on the point of view of the family member in the 
school system.  Lastly, follow-up questions could have been helpful to further     
understand the answers provided in previous questions.  
 

Considerations 

Figure 22.  Learning/Communication Tools Present in the Home 
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The CLC Engagement Project was conducted to determine three basic things:         
1. identify what support services and programs people need, want, and value,          
2. determine to what extent they would use such services if they were available 
within the school(s), and, 3. gather ideas for strengthening the ties between the 
community and the schools.  The results presented in this report demonstrate that 
there are many support services and programs people would like to see offered, and 
there is indication they or their child would use them.  Ways for strengthening the 
ties between the community and the schools are also outlined.   
 
The feedback and data gathered affirms the interest and support for further          
development of the CLC to meet the needs of students- as well as all citizens- of 
the district.  Input from communities who have launched such efforts advise…        
“it is just a start.”  Now we need to develop and build the ownership within the        
community and engage in more detailed discussions based around the data           
revealed in the initial survey. This is the next crucial step in gaining the support 
necessary for success, as well as designing sustainability for the CLC. 
 
The CLC Advisory Group is planning a second series of engagement activities for 
2018 to really dissect the services and programs discussed in the survey to identify 
short term and long term goals.  The group will be seeking deeper and more         
actionable feedback.   
 
As we progress we will be identifying key individuals who will become part of the 
organizational structure, and establish a work group to begin to seek avenues for       
implementation of activities based on the data. 
 
The CLC Advisory Group also recommends identifying school data which can be 
collected and analyzed to aid the development of the CLC.  As the process          
progresses, a review of existing services should be compiled and opportunities for 
better coordination undertaken. 
 
It is believed strong schools and strong communities go hand-in-hand.  The results 
provided in this report begin to define a system that will equip students with the 
knowledge, skills, habits and attitudes necessary for success in school and life,   
provide lifelong learning opportunities for all, and help create a healthier, more 
prosperous community.  

Summary 

27 



 



 

APPENDIX 



 



 

Strong Foundations, Successful Futures February 2018 

Community Learning Center Community Engagement Project 

 
 

 
 

Appendix A 

https://aspe.hhs.gov/poverty-guidelines 



 

Strong Foundations, Successful Futures February 2018 

Community Learning Center Community Engagement Project 

 
 

 
 

Appendix B 

U.S. Census Bureau– American FactFinder– DP03 



 

Strong Foundations, Successful Futures February 2018 

Community Learning Center Community Engagement Project 

 
 

 

 
U.S. Census Bureau– American FactFinder– S1702 

Appendix B 



 

Strong Foundations, Successful Futures February 2018 

Community Learning Center Community Engagement Project 

 

 
 
 

Appendix C 



 

Strong Foundations, Successful Futures February 2018 

Community Learning Center Community Engagement Project 

 
 

Appendix D 



 

Strong Foundations, Successful Futures February 2018 

Community Learning Center Community Engagement Project 

 

 
 
 

Appendix D 



 

Strong Foundations, Successful Futures February 2018 

Community Learning Center Community Engagement Project 

 

 

Appendix D 



 

Strong Foundations, Successful Futures February 2018 

Community Learning Center Community Engagement Project 

 
 

 
 

Appendix D 



 

Strong Foundations, Successful Futures February 2018 

Community Learning Center Community Engagement Project 

 

 
 
 

Appendix D 



 

Strong Foundations, Successful Futures February 2018 

Community Learning Center Community Engagement Project 

 
 

 
 

Appendix D 



 

Strong Foundations, Successful Futures February 2018 

Community Learning Center Community Engagement Project 

 
 

 
 

Appendix D 



 

Strong Foundations, Successful Futures February 2018 

Community Learning Center Community Engagement Project 

 
 

 
 

Appendix D 



 

Strong Foundations, Successful Futures February 2018 

Community Learning Center Community Engagement Project 

 

 
 
 

Appendix D 



 

Strong Foundations, Successful Futures February 2018 

Community Learning Center Community Engagement Project 

 
 

Appendix E 
“Strong Foundations, Successful Futures” COMMUNITY OUTREACH EVENTS 
Saturday, June 24- Longest Day of Play- Survey 
Wednesday, June 28- LEADERship Breakfast- 200 Survey cards placed on tables 
Saturday, July 15- UH Family Health & Safety Day- Survey; DIVA Day- Announce/survey cards 
Monday, July 17- GO Ministries Produce Give-away- Survey 
Tuesday, July 18- ACPHAT- Announce/survey cards 
Wednesday, July 19- Ashtabula Towers- Survey 
Thursday, July 20-Cause Fair- Ashtabula Library- Survey 
Summer Food Meal Sites- Survey and Parent lunches (July 26-August 3) 
 Wednesday, July 26- Dream Center, Bonniewood  
 Thursday, July 27- Presidential Park, YMCA  
 Monday, July 31- Harbor Ridge, GO Ministries  
 Tuesday, August 1- Woodman  
 Thursday, August 3- Ashtabula Library, Bardmoor 
Monday, July 31- GO Ministries Produce Give-away- Survey 
Wednesday, August 2- Head Start- Ashtabula Enrollment Day- Survey 
Monday, August 7- Walnut Beach Pop-Up- Survey 
Wednesday, August 9- Ashtabula Housing Council- Announce/survey cards; Clifford Kadon Presidential Park- 
 Survey 
Thursday, August 10- Volunteer Reception Center Committee- Announce/survey/survey cards 
Saturday, August 12- Ashtabula Library- Bilingual Storytime- Survey; St. Peter’s/My Neighborhood Block Party-      
 Survey 
Sunday, August 13- DOOR-to-DOOR- Introduce/survey cards 
Tuesday, August 15- Dragon Back-to-School Bash- Survey 
Wednesday, August 16- Ashtabula Rotary Noon- Presentation/5 Key Questions/Survey cards 
Friday, August 18- Walmart- Survey 
Monday, August 21- Plymouth UMC Produce give-away- Survey 
Tuesday, August 22- Kiwanis Noon- Presentation/5 Key Questions/Survey cards 
Wednesday, August 23- Signature Health Pop-Up- Survey; ADDA Meet and Greet- Presentation/ 5 Key Questions/ 
 Survey cards 
Saturday, August 26- DOOR-to-DOOR 
Wednesday, September 6- Public Open House- Ashtabula Library- Presentation/5 Key Questions/Survey cards 
Thursday, September 7- Keys-to Community- Survey; My Neighborhood Executive Committee- Survey/ survey 
 cards 
Friday, September 8- AACS Lakeside Football Game- Survey 
Monday, September 11- YMCA- Survey 
Thursday, September 14- YMCA- Survey; Ashtabula Library- Survey; AACS Volleyball Game- Survey 
Friday, September 15- Ashtabula Library- Survey 
Monday, September 18- Catholic Charities- Survey 
Tuesday, September 19- Senior Care Network- Announce/survey cards 
Wednesday, September 20- Catholic Charities- Survey; ACCAA Health Services- Survey; AACS Homecoming 
 Parade Event- Survey 
Friday, September 22- Ashtabula Library; AACS Lakeside Football Game- Survey 
Sunday, September 24- Ashtabula Farmers’ Market 
Monday, September 25- Public Input Open House- Ashtabula City Hall- Survey/5 Key Questions 
Wednesday, September 27- Kent State Ashtabula Branch- Survey 
Friday, September 29- Harbor Topky Library- Survey 
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Appendix G 
  DEMOGRAPHICS OF SURVEY RESPONDENTS 

 

77% female and 23% male respondents 
 
Age Breakdown: 
 7%- 18-21 yrs 
 8%- 22-26 yrs 
 23%- 27-35 yrs 
 22%- 36-45 yrs 
 17%- 46-55 yrs 
 16%- 55-65 yrs 
 6%- 66-75 yrs 
 1%- 75 yrs + 
 
Family Type Breakdown: 
 21% Single (no children) 
 49% Married 
 19% Single parent 
 4% Grandparent raising a grandchild 
 3% Widowed 
 4% Separated 
 
Family Size Breakdown: 
 9% One person 
 24% Two person 
 20% Three person 
 26% Four person 
 12% Five Person 
 7% Six person 
 3% More than six 
 
Household Income Breakdown: 
 11%- Less than $5,000 
 7%- $5,001-$9,999 
 8%- $10,000-$14,999 
 6%- $15,000-$19,999 
 9%- $20,000-$24,999 
 10%- $25,000-$34,999 
 12%- $35,000-$49,999 
 15%- $50,000-$74,999 
 22%- $75,000 or above 
 
Race/Ethnicity 
 5% Black or African American 
 1% Asian 
 1% Native Hawaiian or Pacific Islander 
 1% Native American or Native Alaskan 
 5% Hispanic or Latin 
 81% White 
 2% Other 
 7% Multi-Race (2 or more of the above) 
 
Grade Children Were Entering Fall 2017 
 10% Pre-Kindergarten 
 40% Kindergarten- 6th Grade 
 14% 7th-8th Grades 
 22% 9th-12th Grades 
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